STATEMENT BY SENN BROWN, EXECUTIVE
SECRETARY, WISCONSIN CHARTER SCHOOLS
ASSOCIATION (WCSA), TO THE WISCONSIN
LEGISLATIVE COUNCIL'’S SPECIAL

COMMITTEE ON CHARTER SCHOOLS
( SEPTEMBER 26, 2006 at the STATE CAPITOL, MADISON )

INTRO

Thank you for inviting me and Todd Ziebarth, Senior Policy Analyst, National Alliance
for Public Charter Schools, to present information to the committee and respond to your
questions. The WCSA ( www.wicharterschools.org ) is a statewide voluntary
membership association of public charter schools and individual charter friends. The
Alliance ( www.publiccharters.org ) is a national organization that supports high-quality
public charter schools and helps state associations like the WCSA to nurture charter
school growth and student achievement.

A statement of the WCSA’s vision, mission and principles is attached. While I believe
that my comments and suggestions here are compatible with the WCSA’s vision, mission
and principles, I should point out that I've not asked the WCSA Board of Directors to
review or approve my statement; and therefore I take full responsibility for its contents.

OVERVIEW

Wisconsin’s initial charter school law was first enacted by the 1993 State Legislature. It
was very limited — allowing only 10 school districts to each sponsor not more than two
charter schools. The chartering law and practice evolved over the following decade with
all school districts now allowed to sponsor an unlimited number of charter schools.
Public entities in Milwaukee and Racine, in addition to school districts, have been given
the opportunity to authorize charter schools. Now, nearly 200 public charter schools are
serving students throughout Wisconsin, and more than 3,600 are operating in the 40
states and DC with charter school laws. _

The charter schools movement in Wisconsin is still in its embryonic stages, yet in the past
decade it has already had a positive impact on new school creation, student learning,
community engagement and public school improvement. Yes, we’ve come a long way in
a relatively short period of time and many good things are happening because of
Wisconsin’s emerging charter schools sector. There’s increased public support for
charter schools and we’re hearing now from many education leaders, policymakers and
others that they’ve been long-time supporters of charter schools. But, when you probe a
bit regarding their support you may find that it is conditional .... Yes, they support
charter schools .... BUT DON’T CHANGE ANY' THING; and that has been the position
of many defenders of the status quo when proposals were advanced to expand
Wisconsin’s charter school law. DON’T CHANGE ANYTHING !
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Quite frankly, we’re not yet half way home in fully realizing the potential of chartering as
a state strategic policy initiative and delivery system option that is intended to enhance
student learning and create a self-improving public education system. You and this study
committee have an opportunity to be the visionary leaders in educating the public and
policymakers about why Wisconsin should create the capacity for change by expanding
the charter school law, opening wide a new schools sector and providing for more
choices in public education. I hope you will seize the opportunity here to be leaders in
exploring uncharted waters and recommending proposals to significantly expand
Wisconsin’s charter schools initiative. A

MODERNIZING WISCONSIN’S CHARTER SCHOOL LAW

The Legislative Council’s formal charge to your study committee calls for you to develop
proposed legislation for new charter schools to be created and to improve the ability of
charter schools to serve pupils ..... including issues relating to modernizing Wisconsin’s
charter school law.

As I reflect on my past forty years of work with the public education system in this state,
I'believe that chartering, as a state strategic policy initiative, has greater potential than
most other systemic changes to improve the public education system. I would urge you
again, as you conduct this study, to devote time together and with other invited resource
people to more fully understand the underlying goals and purposes of the chartering
strategy. Hopefully, your specific recommendations for modernizing Wisconsin’s charter
school law will be accompanied by a clear and compelling statement that describes why
the chartering strategy is so important to young people, families, community and the
state’s future. By fully explaining the goals and reasons for your recommendations, you
may better ensure that your committee’s proposals to modernize the charter law will
receive favorable action by a broad bi-partisan coalition of policymakers.

Let me recommend some homework before your next meeting. Please take an
opportunity to read “Creating the Capacity for Change — How and Why Governors and
Legislatures are Opening a New-Schools Sector in Public Education,” by Ted Kolderie.
You’ll find it at the Education/Evolving website -- www.educationevolving.org . 1
hope you will devote time at your subsequent meetings to discussions about the “big-
picture” WHY of chartering as a statewide strategic policy initiative.

STUDY COMMITTEE’S RECOMMENDATIONS

Another Legislative Council study committee, the Study Committee on State School
Aids, has decided to make its recommendations in two stages. As I understand, the
committee will make recommendations this fall (i.e. Stage 1) on fiscal issues that are
appropriate for inclusion in the state’s 2007-09 biennial budget bill. Stage 2
recommendations, which may be advanced later this winter or early in the new year, will
deal with “policy” issues which may more appropriately be dealt with in separate bills
outside the state budget bill process. The committee’s purpose is to advance its

recommendations on fiscal issues this fall so the Governor, who will be elected in
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November, will have the benefit of those recommendations as he makes decisions
regarding the executive budget bill. That two-stage process sounds like a good idea to
me. If your study committee adopts a two-stage approach for advancing
recommendations on fiscal and policy issues, I'd suggest that at the committee’s next
meeting it consider and act on charter school proposals with a state fiscal impact that
would be appropriately considered as part of the 2007-09 state budget, including the
following:

(@) Clarify and ensure that students attending all charter schools are entitled to be
transported to their school similar to students attending non-charter public schools and
private schools; and provide state funding to support such transportation.

(b) Increase the per pupil payment amount and state appropriations under the statutory
formula for state funding of independent charter schools sponsored by non-~school district
authorizers. _ ‘

(¢) Re-create the law applicable to funding independent charter schools so that estimated
state payments each year to independent charter schools will no longer be reduced
proportionally from the general state aids paid to each school district.

(d) Create a single-purpose statewide charter school authorizing entity that is allowed to
authorize public charter schools located anywhere in the state, and to receive and act on
appeals in cases of revocations, denials or non-renewals of charters.

(¢) Allow all UW-System 4-year universities, technical college district boards, CESAs,
and tribal colleges in Wisconsin to authorize charter schools.

(f) Provide financial incentives and support for school districts to develop and
implement school site-based budgeting and financial accounting systems; and direct DPI
to provide technical assistance to help districts implement school site-based management.

CHARTER SCHOOL POLICY ISSUES

Several policy proposals with minimal or no state fiscal impact could be advanced by the
committee in Stage 2 at the conclusion of the committee’s study. The policy
recommendations could be introduced and considered by the 2007 Legislature in one or
more legislative bills separate from the state budget. Following are several policy issues
which the committee may want to consider as it works to modernize the charter school
law:

(a) Effective for school district-authorized charter schools created after July 1, 2007,
require that a legal entity (i.e. incorporated organization) representing the charter school
enter into the contract with the school district authorizer.
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(b) Repeal provisions in current law that limit the opportunity for all schools within a
district to be charter schools.

(¢) Provide that all charter school employees will be eligible to participate in the state
retirement system.

(d) Provide that prior to revoking or non-renewing a contract for the operation of a
charter school, the authorizer will give the charter school written notice of the reasons
and an opportunity to be heard.

YOUR CASE FOR MODERNIZING THE CHARTER SCHOOL LAW

In conclusion, I would again urge your committee to develop a rationale statement which
would accompany your specific recommendations. Your statement might be somewhat
similar to “The Case for Creating an Open Sector” (ATTACHED). It would inform
policymakers and other citizens of your committee’s state strategic policy vision and the
compelling reasons why your recommendations to modernize Wisconsin’s charter
schools initiative should be enacted into law. . Thank you.



The Wisconsin Charter Schools Association is a leader in fostering
choices in public education through charter schools.

Mission

The Wisconsin Charter Schools Association promotes a culture
statewide that empowers charter schools to achieve resuits.

Statement of Principles

We believe that ...

* Parents must have the right to choose the schools they believe are
best for their children.

e Parents must have a variety of choices among schools.

* Credible charter school proposals must have the opportunity to be
implemented.

* A variety of paths through which charter schools are authorized
must be available.

* Charter schools must have maximum autonomy and flexibility to
make decisions critical to their success (finances, mission, staffing,
evaluation, curriculum and instruction, etc.)

e Charter schools must be accountable for student performance.

¢ The best charter school governance structures are those that place
decision-making and policy development in the hands of the
stakeholders who are closest to the school (e.g., parents, staff,
community partners). _

—-——._—___
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" The Case for Creating an
‘Open Sector’ in American
Public Education

Why America needs the policy and
support environment to create
many more schools new

In this new century, we’re demanding much more from the
institution we call “public education.” In fact, we're de-
manding that public education do something that's never
been done before, anywhere ~ bring every child up to am-
bitious levels of achievement. The latest federal legislation
on education embodies this ideal in its very title, “No Child
Left Behind.” But the bold aspiration of all students achiev-
ing at high levels has been building for some time — as
states, business leaders, community activists, parents and
students themselves have begun to demand it.

This effort to improve education in America rests on a gam-
ble with long odds: that the districts will be able to change
and improve - significantly and quickly — all of the schools
they now own and run. Al the chips are bet on the as-
sumption that raising standards and holding schools ac-
countable will make this happen. That’s one main premise
of “No Child Left Behind” (NCLB).

But more and more people are coming to question this
gamble. After two decades of effort that has produced
inadequate progress, many thoughtful people — both in and
outside “the system” - are beginning to doubt whether we
can get the schools we need solely by fixing the schools
we now have. “Why,” they are starting to ask, “would pol-
icy makers and educators put all of our proverbial eggs in
the single basket of turning around existing schools? Even
as we strive to make our existing schools better, shouldn’t
we hedge our bets by also trying to get the results we need
by creating different and better schools new?”

These fundamental questions have been raised over the
past two years in two national meetings convened by the
St. Paul-based Center for Policy Studies. They have also
found an increasingly interested audience in conversations
and invitations to participate in a number of forums spon-
sored by organizations of state policy makers, including
Education Commission of the States (ECS), National
Conference of State Legislatures (NCSL) and National
Govemnors Association (NGA).

What has emerged from these conversations is the idea of
an “Open Sector” within public education. By “Open
Sector,” we mean a part of public education that is “open”
in several important respects:

¢ Open to new “entrants” — schools started from
scratch by teachers, parents, community organizations
and multi-school networks

¢+ Open to new authorizers or sponsors — entities other
than school districts that oversee schools

¢ Open to new learning programs, and new ways of
governing and managing schools 4

¢ And, as part of “public education,” open to all students
who choose to attend schools in the sector.

Why do we also need to create schools new?

+ First, because we have an acute shorta e of
desirable educational options for families. Under
No Child Left Behind, districts were required last fall to
offer higher performing school options to the hundreds
-of thousands of children attending low performing
schools. But in most districts, there weren't anything
close to enough high quality choices to make these
options meaningful. Even before NCLB, the shortage
of opt-ions was plain to see. Just the students on the
waiting lists of existing chartered schools, for example,
could fill nearly 900 additional schools,

+ Second, because radically different schools are
now both necessary (if all students really are to
learn) and possible (through computers. the inter-
net and other available innovations in teachin and
learning methods and in school or anization and
governance). The greater emphasis we're now seei-
ng on having all students achieve at high levels is oc-
curring at a time when the public education system
needs to recognize and accommodate tremendous
diversity in the students it's attempting to serve. This
diversity is partly reflected in the growing number of
languages and cultures and ethnic and racial back-
grounds represented in our nation’s schools. it's also
reflected in the diversity we see in aptitude, interest,
motivation, maturity, mobility, income, home support

and many other factors that influence learning. Surely,

no single approach to teaching and learning will
achieve the same high-level results for a student popu-
lation that is so diverse. Neither will depending only on
existing, often large and homogeneous schools. New,
smaller and more diverse teaching and learning envi-
ronments — spawned by a robust Open Sector — must
help meet this growing challenge, by employing inno-
vative new approaches or successfully replicating tried-
and-true models.

¢ Third, because existing organizations are tremen-
dously difficult to change. Perhaps it's a testament
to our great optimism as a nation that we believe ali of
our existing schools can rise to the chailenge we've set
for them. But this belief runs against the grain of what
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we know about existing organizations of all kinds —
not just schools. It's extraordinarily rare for long-stand-
ing organizations to transform themselves and their
“culture.” Existing organizations have well-developed
routines, values, and practices that may have served
them well in the past, but make it exceedingly difficult
to adapt to new circumstances. Not that it never hap-
pens. These are the exceptions, though, that demon-
strate a simple rule: most of the dramatic improve-
ments and changes that come about in a given field
result from new entrants.

¢ Fourth, because we've been trying the “fixing”
strateqy almost exclusively for two decades, with
limited and inadequate results. It would be one thing
if we had never tried to fix our existing schools. Per-
haps then it would make sense to start there, and see
what happened. But we have tried. Since the “Nation
at Risk” report in 1983, and in truth since long before
that, our schools have been awash in efforts to reform
what already exists. We've created and raised stan-
dards; instituted assessments; reduced class sizes;
raised teacher pay; changed certification requirements;
increased spending — all in the hope these strategies
would cause schools to improve. The list goes on and
on. There have been individiual successes, to be sure,
but nothing approaching the kind of success we want
to achieve — bringing every child up to a high stan-
dard. Some say that with more time, with greater re-
sources, or with heightened accountability, we will get
there. Perhaps they're right. But why would we “bet it
all” on a strategy that's showed such inadequate re-
sults for so many years? Why wouldn’t we also try
something different — something new?

It’s time to create more effective schools

229 STNE 10 creale more effective schools
by creating more schools that are new

The truth is the states have begun to try something
different. In bits and pieces, around the margins of “the
system,” states have been creating an Open Sector in
public education.

This Open Sector includes the many “altemnative schools”
that districts have set up to teach kids differently. It also
includes at least some of the magnet and other choice
schools that many school districts have formed to provide
new options for children. Most significantly, it includes the
approximately 3,000 schools that have been created or re-
vamped under the states’ “charter school” laws. By allow-
ing chartering, forty states and the District of Columbia
have at least begun to recognize that allowing the creation
of new schools has to be part of our strategy for getting the
schoois we need.

While a promising development, our current arrangements
for creating and supporting new schools fall far short of the
kind of “Open Sector” we need to meet the new demands
for high-quality schools, particularly in urban areas. Some
of the shortcomings are in the policies that make chartering
and other new-school-creation possible. Too many states
cap the number of schools that can be chartered, limit the
sponsorship of new schools to district boards, provide less-

than-full funding to chartered schools, ignore their facilities
needs, or inordinately restrict the autonomy of the schools
chartered. As a result, there are very few places where the
Open Sector is truly allowed to flourish.

Other shortcomings are on the “supply” side. Creating an
Open Sector is an invitation to start new and different
schools. For the Open Sector to work well, educators and
community organizations and parents have to respond to
the invitation by starting larger numbers of high quality new
schools. Many have, but not enough. Even places with
favorable policy environments have seen a tailing off of
school start-ups after the first few years. For the Open
Sector to work optimally, schools that work well need to
replicated by their founders or be copied by others. Some
have, but not nearly enough. Most successful new schools
remain single-site sensations.

Underlying these shortcomings is a simple fact: the nat-
ion’s leaders — from its top federal officials to its gover-
nors, legislators and mayors, from philanthropic funders to
business leaders, from community-based organizations to
education reformer — have not made a substantial com-
mitment to the Open Sector as a major strategy for the
improvement of K-12 education. Many leaders in those
categories support the ideas of an Open Sector. Many of
them are “for” strong charter school policies. But even
these supporters regard the Open Sector as a sideshow to
the main event of educational improvement — fixing the
schools we already have.

It's this basic assumption that needs to change if the Open
Sector is going to achieve its full promise. The nation’s
leaders will have to begin regarding the Open Sector as a
strategy that's on par with standards-based reform and
other “fixing” strategies. Only then will we have the kinds
of policies we need for an Open Sector to flourish. And
only then will the Open Sector gamer the kind of invest-
ment that’s required to prime the supply of enough great
new schools to transform public education and produce the
results we need.

As powerful as the Open Sector idea is, few ideas are pow-
erful enough to sell themselves in the highly contested
politics of public education. We need a concerted effort to
spark a national conversation about the Open Sector — its
potential, and how to realize it.

Essential Elements of an Open Sector

So, what exactly do we mean by an “Open Sector” in public
education? Atits core, an Open Sector is a “space” within
which it’s possible to create public schools new. And
schools within the Open Sector operate under a different
set of arrangements from those that govern conventional
public schools. Such new schools:

¢ Are autonomous. Schools in the Open Sector have
the authority to select their leaming programs, select,
remove and manage staff, and allocate financial and
other resources, without the restrictions typically im-
posed by state laws and regulations and local policies
and agreements.




¢ Operate under a performance-based contract.

Schools in the Open Sector are legal organizatioris
working under confract with an authorizer. The con-
tract specifies the school’s obligations, with a focus on
the performance targets it must meet within a specified
term in order to retain the contract. It also protects the
school from losing its contract for reasons other than
those specified in the legally binding agreement.

¢ Receive equitable funding. Schools in the Open

Sector receive funding at the same level as district

public schools, including planning, start-up, capital and
operating funding from local, state and federal sources.
The simple principle is —“‘money follows kids ~ alf of it.”

There is no prescribed, uniform leamning program presum-
ed by this vision for new schools and an Open Sector to
create and nurture them. To the contrary, there is a need
to better understand, respect and address the individual
differences in students. Itis likely that successful new
schools in the Open Sector will be smaller, however, and
that they will make it possible for all students to develop
more direct and nurturing relationships with aduits. But,
the curriculum, role of students and teachers and other key
factors will vary from school to school.

Though chartered schools may be the most visible part of
the Open Sector today, the Open Sector is not limited only
to chartered schools. The Open Sector can also include a
school operating within a school district or state on some
kind of contract other than a charter — as long as the
district or state’s arrangements with the school meet the
Open Sector criteria listed above.

Most schools in the Open Sector are “new” schools —
newly created within the Open Sector. But all such schools
don’t necessarily need to be completely “new.” The Open
Sector can include pre-existing schools that have “convert-
ed” to the Open Sector, fully incorporating the criteria out-
lined above. It also can include newly formed schools
within existing buildings — such as schools that have been

thoroughly reconstituted for low performance, or schools
formed within existing schools and buildings.

Nor will every school need to be “new” in the sense of
being a kind of school never seen before. In fact,
identifying and replicating school models that are working
is an important part of a new schools strategy. New
schools, because they have the flexibility to build their
programs and cultures from scratch, are in a much better
position than existing schools to execute successful,
research-based approaches.

Al schools in the Open Sector are “new,” however, in the
sense that they are built anew under the dramatically dif-
ferent arrangements now made possible. Even if a school
existed before, it's able to create new approaches and a
new culture by virtue of its autonomy in the Open Sector.
That is why we often refe to the importance of “building
schools new” — to emphasize the value of starting with a
blank slate in the design and operation of a school.

The nation’s growing number of chartered schools — and
many schools working under contract with districts and
states — already constitute an Open Sector in American
public education. Our vision of a fully developed Open
Sector, though, goes beyond the current arrangements in
most places. Spelled out more fully in the box on page 4,
this vision includes both a favorable policy environment in
which the Open Sector can flourish and a robust “supply”
of Open Sector schools, a broader array of organizations
able to authorize their creation and the services and

resources needed to support them.
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About EDUCATION/EVOLVING and its ‘Open Sector”’ initiative...

EDUCATION/EVOLVING is a Minnesota-based initiative committed to helping K—12 education evoive and meet the challenges, de-
mands and opportunities of the 21st Century. We are individuals who have been working for some years on questions about the future
of public education in Minnesota and elsewhere in the country. We work together as a joint venture of the Center for Policy Studies and

Hamline University in Saint Paul. EDUCA TION/EVOLVING . . .

FOLLOWS the evolving elements of K-12 education - the thinking and the policy actions - in the states and at the national level.

ASSISTS the evolution where we can, by analyzing situations and looking for opportunities for change. We try to explain to policy-
makers why things work the way they do and how incentives can make a difference. We design new arrangements and we suggest
new ways of coming at problems and opportunities as they present themselves.

REPORTS to others about what we see, sharing both our own work and related work we see being done by others - through traditional
printed reports, conferences and informal meetings and, increasingly, through electronic means, including our Web site.

EDUCATIONIEVOLVING draws on the experience and insights of a small cadre of individuals, with leadership for its ‘Open Sector’
initiative coming from Ted Kolderie, Joe Graba, Bryan Hassel and Ron Wolk. Its coordinator is Jon Schroeder. For more information,
contact EDUCATIONIEVOLVING at 1295 Bandana Bivd., Suite #165, St. Paul, MN 55108; 651-644-61 15; 651-644-0433 (fax);
info@educationevolving.org. Also check out this initiative’s unique Web site at: httpd/www.educationevolving.org.

Funding for this publication was provided by the Annie E. Case

Foundation. We thank them for their su

it but acknowledge that the findings

conclusions presented in this document are those of the authors alone and do not necessarily reflect the opinions of the Foundation




Sevén Essential Elements of a Robust ‘Open Sector’

Leadership, public policies, infrastructure and strategies to create more schools new

We cannot do ‘from the outside’ all the improvement public education requires. Public education must become, like most
others, a self-improving system. This requires it to be ‘arranged’ so districts and schools have both reasons and oppor-
tunities to improve. Getting the ‘arrangements’ right is the job of the state. State policy leadership should concentrate its
efforts on what only the state can do. The necessary ‘arrangements’ for this type of ‘Open Sector’ include:

1.

3.

A legal basis for creating autonomous public schools new (State action)

A. The law should allow the chartering of new schools and should be similar to the best of the “charter school” laws
enacted in states since 1991, including funding equity relative to traditionally governed district schools.

B. The law should allow parents, teachers, citizens and organizations to create new schools.

C. The law should provide for a variety of authorizers/sponsors, both district and non-district. (See #3)

Independent state-level leadership (State action,

A. A state level entity that is at least somewhat separated from the traditional state education agency, that has as its
mission the promotion of and assistance to innovative leamning organizations.

B. This entity should have leadership responsibilities with the govemor and legislature as well as with the innovative
schools themselves.

C. This entity should be the focal point for innovative learning activity in both the district and in the non-district
sectors. Meanwhile, traditional schools would continue under the traditional “state department.”

A larger and stronger set of authorizing o, nizations (State action

A. A variety of entities whose only mission is creating quality public schools new, and overseeing their operation.

B. Adequate understanding of the authorizing role. A knowledge of new models possible. A willingness and ability to
perform the duties involved in oversight and accountability.

C. Adequate resources to carry out this role.

Support and resources for startup of new schools (Private and state action

A. A variety of organized efforts to help create and finance quality learning models; individuals and organizations
willing and able to think creatively and to commit the time and energy needed to create and run the new schools.

B. “Resource centers” to provide information and assistance to the new organizers / operators.

- C. Adequate resources for planning and start-up of the new schools.

D. Adequate resources for operating the new schools, including financing their facilities.

Organizations with the expertise to su rt the schools (Private action,

A. Some schools may be competent unit-operations; some may get support from a management group to which they
belong (for example, for- and non-profit EMOs).

B. For others, create new structures to sell management / advisory / consulting services to schools on request.

C. Services to include: legal, help with facilities, accounting, (student and fiscal) data reporting, professional
development, marketing, planning, public relations, etc.

An evaluation system that describes and assesses the qualities and performance of schools beyond
standardized testing (State and private action)

A. Research that identifies and fully describes the schools-created in terms of what they are as schools; as learning
programs.

B. Evaluations that relate student performance to the kind of school created, rather than to the jurisdictional status of
the school.

C. New measures and accountability systems that consider the culture of the school and its impact on various demo-
graphic and other categories of students over time (value added assessment), as well as the academic program.

D. Research that identifies successful models based on this type of evaluation.

Processes that encourage replication of these models (Private action)
A. Distribution of information about successful models.

B. Sponsors/authorizers who specialize in schools using these successful models.
. Assistance to school-creators in scaling up their successful models.
D. Actively seeking out individuals who are willing to create schools using these modeis.
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New from the Edt-_xcatioivlf 'Week Press!

Creating the
Capacity for Change:

How and Why Governors and Legislatures Are

Opening a New-Schools Sector in Public Education
By Ted Kolderie

Widely recognized for his work in education policy and innovation,
Ted Kolderie explains why states hold the keys to the kinds of K-12

3

CRE A‘“NG i innovation that are not only essential, but inevitable...and already under
Heser amd Wiy Gowernots and way. This book is not about what ought to happen; it's about the radical
the CAPAC‘TY : change currently unfolding in public education today.

Logisiatires po Oporing & Creating the Capacity for Change will be of interest to governors,

for CH ANGF onien legislators, commissioners and private groups trying to create an

Hew-Sehwos Sedt institution in which the System-incentives are at last aligned with

the goal of 'No Child Left Behind'.

Creating the Capacity for Change: How and Why Governors and Legislatures Are

makers and their staffs as well as for anyone attempting to

understand the complex education policy shifts that are taking place across
America today. Ted Kolderie is a keen observer of and Pparticipant in these
important changes.”

() nl y $ 1 4,9 5 Ted Sanders - former president of the Education Commission of the States

Order online at: WWW.edweek.org/_capacity

Please send me copies of Creating Capacity for Change for $14.95 each

Opening a New-Schools Sector in Public Education will be helpful for state policy-

Ship to: Payment Method:

Name Total

Title U Check enclosed, payable to Education Week Press
School/Organization & (F:rle’aitccard JVIsSA 1 AMEX

Address CC #

City State Zip Exp. Date

Phone {optional) Signature

Email loptional) & Purchase Order (Please attach PO. to this coupon.j

Mail coupen to: Education Week Press, 6935 Arlington Road, Suite 100, Bethesda, MD 20814
Fax coupon to: {301) 280-3250, attn: Education Week Press
Order by phoane: {800) 445-8250 or E-mail: Capacity @epe.org
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